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The Educatiqh-For A]T.Handﬁcapped Chi1d?en\Act_DFi1975:§§n be f 17
‘{édnSjﬂéréﬁ;iégislqtjan';hét has impact in at Teast three seﬁarate '
e | . x L

_-ways. It can; first, bg?thdeered anaggbuntabi ity figasure, that 5

i

th%@ugh i{éZFEQUi;emént'%ﬂﬁi§h§ ?gyelﬂpmenégéT an Indiyiéﬁéi%fed .
iEngétinn'Progfah(IEP) for’ea;h»ﬁandicappedﬁchi]ﬁ,'hmndaiés that’
ép@bii:‘gnd privéte eduéétianiégéﬁciesﬂérovide éppr@priatewservicég to
~these children. ‘Sécandiyg fé is a>funding agt'thét pr@Vides financial
'§hppdrff0f the pravisjan Ff speqiai-ﬁdﬁfaﬁ%an SEFViéesniq haﬁdi§apped‘
EcﬁildﬁEﬁg It can a]soqﬁe cﬂnéidered afﬁgﬁégéméntuécﬁlthaﬁ'desérfbes
how 3£ate % 10C§i‘éﬁd other eéucati@ﬁ agenices will c@ﬁpiy:with its
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‘ ,?he focus of th%s*presentatian will bé Qﬁ the. IEP, fhe_acééﬂnt—

‘ agiiiﬁy measure of the act and hqﬁ_ii can befviewéd in relation t? v

=

the education of deaf children.

e know, that the Taw requireg théﬁ; as of Septembg };5197i; éaghze

| héﬁﬁicagpeg chitd must have availaple ta‘him/her a freg.aﬁdéﬁpphgpriatev‘
pubTic'eﬂuEation_(FAPE). Thg_%éﬁms free appfap;iate public educatioh”

aFe-intgrprgtgé as meaning special education and re]atéd‘séﬁvfges ﬁhat
canfgrﬁlwitﬁ:the IEF;Ii' - : o - g ‘

. The wagd; gndi;%dua1fgéé é%ucatian Pr@gramicannote Spécific cgn-*:_T
cepts tﬁa£.h§§e beeﬁ descﬁiged by Abeson aéd Weintraub (1977). The o

JIEP s meant\§? address the neéds‘afieéch individuai child apd not a . *-

class or group of children. Rather than to dictate the caﬂteqt'ér the

proce;sldflthe IEP for all deaf chi]dren (which would be difficult to

séy the least), it'is probably more meaningful to raise issues, pose

— . o . =\»




questinns &nd suggest specia] needs related to IEP's for the popU~

: 1at1gn of . deaf ch1]dren
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E

s /
: cated té the maximum extent pass1b1e with Ehiidren wi thout handi-

Lo

The requ1rement DF the Taw that each hand capped é%?id be edu-

L

CEPS szt be cgn51dereé carefu]1y wheﬁ déve]ap1ng %n IEP for a

--deaf Dh1]d Th1s shou]d nqt be 1nterpreted as an all .or nothing

\\§D$1t1gn_ In Dther wardg, shnu?d the ‘deaf child be educated _in

the SpéCTa] schoc1, mas£ notab]y state res1dent1a] schcaTs far the

Vde&f or integrated fully inta the regul ar ciassraom?

FAENN

What about th1s decision to determine the p1acement of the
hear1ng 1mpa1rgd chi]d? What is most appropriate fgr these children?
Def initions become impartanﬁ here. ' Let us first recognize that the

wards hearing 1mpa1red represent a wide spectrum af,hear1ng 1955

vvdescr1bed by var1aus terms such as m1]d moderate, SEVEFE, prDFGund

hard of hear1ﬁg.and deaf, Fach of these has a dﬁfferent meaning, but,

when understoad he1pg to categarize the degree of a persaﬁ's hearing

- loss. To descr1be each of them precisely now, would take some time, but

one should be aware that a variety of adjectives are used to explain

!hééfing Toss in an individual. The amount of hearing loss that an

individual has will effect the development of speech and langquage.

Generéiiygzthe greater the loss, the more difficulty one ha édeve}cpa
ihg speech and language. N
In devéﬁap1ng an IEP for a deaf child, it is best to §0n51der a

variety of educatiana1 settings that represent a CDnt1nuum of opt1on5;

The intent of the legislation is that all options be considered for

each ndividual and that the most appropriate environment be



~ room.

. determined 1n the IEP conference bg the student when apprapr1ate,
the parents and representatives’ of the edu:at1oﬁa1 agéncy

These thjans include the spec131 schao1,xspecial class in the regular
~ school, paﬁt%a1 integratian in the ﬁéguTér cTaésrﬂah with’ resource

-~

In thinking about the IEPicanfeteﬁﬁeg we might ask ourselves a
© few questions,  Is the deaf studeﬁt4fﬁ§a]vzd in the conference ag a

A f

meanij?Ful participant? Does he or she understand what is happening? -

If not, is it because of the student!s g"éj"'éﬁpetenceg or merely his

EaE
mode of communicati@n? Is there scmeone th‘re whc is Sk1]1€d in

commun1cat1ng with the student and not 3'5t “éasy tD 11pread", or 5Qme- .

one who knows a few s1igns or can flngers,ii1 a_}1ttle? In rea]Ttyg

no one is “easy":to Tipréad: Some may bé éasier than Dthersﬁ but
no one 15 "easy"!l Nhat about deaf par‘énts "attendi ng an IEP conference?’
Have ar;éngements been made t@,pr@vide an 1nterpreter for them as re--
' qu1red by the act? DDES the interpreter have : ﬁrﬂfess1cna1 Tevel 5511137
Assum1ng the deaf. StudEﬂt and his/her parents have been 1nva]ded
_apprapr1ate1y in an IEP conference attention can then be turned to’ the
[EP itself. We will:also assume that prior to the deveiopment Df the }
IEP, a ;:Dmp'lete eva]uatwn has been done by 1nd1v1dua1s tr‘ained and
competent to evaluate deaf chTTdreng We will further assume that non- !
| discriminatory testing in the student's mode of communication has been
done and we now possess a Eoméieté aﬁalysis gf the student's current

level-of educational ﬁEﬁfﬂrmanEEi This may be too much to assume;
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‘but we shall fnr the purposes of th15 discussion.
)

The needs of the student w111 then be determlned and annual goals

# s
1
i

Fﬂr each QF these?areas deve1nped and pr1ar1t1zed Cﬂmmon1y, the deaFg
-student exhibits needs in many areasg In additionto the mogt COmmon.

deFicit?'§e13yéd épeech‘and Jénguage development, progreés is impeded ¥

%

in-most academic:areas. The IEP must- prescribe instructional services
that will -assure improvement. The IEP may typically need to include

such sérv%ces'as'speech and language therapy, instruéticn using fotal

1ng, aud1tory tra1n1ng, and career educat1nn among DthEFS we shculﬁ

emphasize that for the average deaf ch17d a ggmb1nat1on of all GF theée
% ) ’
servicesfis:necessary Following deve]opmant of the IEP an gppropr1ate

~ placement is sought. : NG
A \ _
- We cankhot 11m1t Durse]ves to those SEFV1CES that are current]y

lavaﬁ]able but must prDVTdE’the deaf student w1tb thbse serv1ces 1dent1s

™ e

fied in the IEP. Th1s 15 stated spec1f1ca11y in the act and is cont1n—

=

uing to be a controversial tap1c ' L ;"_ ¢

Deafness 13 a un1que band1capp1ng cond1tfbn Eecausé it depéives
the individual of the sense Df hear1ng, it also deprivesﬁh1m of that
sense most needed to function 1q the average public school setting. If
deéf students are %@‘bé educatéd“jn the regular classroom, specia1
‘support services must be inc?uaed in fhe IEP.- ExampTeslofgthese are .
%ntérprétersa-ncteatakersg ﬁréined tutors. Eveniwith tﬁié degree of
-suppgrt, the deaf child's development in the SDEiaTieﬁDtiGﬂéj area ’
may be serigusiy hampered unless the}pub1jc schéoT:can develop a
visual environment in§1uding, but %ot limited to, tqtéi communication
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capt1uned f11m5, interpr ted Qrkpr1nted annauncements and Dther v1sua]

s

aids. Ihese serv1ce, are equai]y 1mp9rtant fgr the students whg are ’

part1a11y 1ntegr ,ed 1nta the regular classroom or thase who attend

J

a Spec1;ﬁ c1ass in the reguTar schca] bu11d1ng Where thesé serv1ces

and an apprcpr1ate p]a:ement be determined.

,7

dg not ex1st aiternatiVe pTacement options must be ccns1dered

-

~ Only after ccmp111ng aTT “of-these needs cian the IEP be deve]oped

&

The requirements For deve1op1ng an IEF for a deaf ﬁhi?d are the

same as those for Dthe#‘handicapped ch11drén here is no part1cu1ar

: fcrmat that seems m@st ﬂes1rab]e far deaF chiidreni Some states have

) aﬂapted a unifarm format for deveiap1ng IEP's.. Dthers are 1eaV1ng it up

=

J tD the local. 5choa1 djstrictsi Many gommerc1a1 ccmpan1es are offers

ing "new and 1nnovat1ve" prgcesses fog deveTop1ng IEP's. -

Dne thing does seem c]ear Because annua1 g0315 and short term B

Dbgect1¢§§ must be wr1tten 1n the IEP, it 45 easier to do this when

H

a cuwr1cu1um guide or a scope’ and SeqUEﬂCE of Qurricu1um materials

¥

ex1sts ihat have been dEVe]Gpéd For a part1cu13r hand1cqpped grDup
p1e, if course gu1des or ObJECt1VES are ava1lab1e that have

Far exa

_ been developed for deaf children, the task of deve10p1ng the 1EP s

51mp1TF1eqr Where these materla]s do not exist, the goa]s and object-

b

\1

ives.will have to be developed "From scratch”, in effgct; a new curric-
ulum will need to be written for each child.’ :
o |  SUMMARY
. sﬁ\ ' ‘ TR B
It is limportant to recogﬁize the severe naturé of the han$¥cap of

deafness ‘when developing IEP's for deaf ch11dren Because of the'

: nature of the handicap, d1ffer3ﬁt assessment teghn1ques will be used

A



and différent categorical needs wiTT be identified. Based onthese

varied néeds, a special prescription will be developed 1n the IEP.
This 5pea1a1 prescription will.require carefu} consideration of the ser-
vices ava11ab1e and the most reasonable p]acemeﬁt anong severa1 options

must be agreed upon by all the part1c1pants 1n the IEP!® conferenae
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